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A Fine FACTA is pleased to publish both 
research-based articles and articles with practical 
application for the classroom.

Submissions for peer review are due 
October 31, 2024.

From the Council

A Letter from the Editor
Kim Friesen Wiens

I am very familiar with, perhaps even a bit too 
comfortable with, the space in-between. I don’t fit 
precisely in any one box. With that musing in mind, 
this issue’s theme is “The Space In-Between.” If we 
fine arts teachers are drawn to those in-between spaces, 
how do we engage in artistic endeavours that fill 
in-between spaces with students?

This issue focuses on practical pieces for you arts 
educators to consider in your classroom. Izabella 
Orzelski, in her article on art education, highlights 
how she embraced cross-curricular learning with the 
in-between spaces that students inhabit. For dance 
education, Victoria Reid provides a lesson plan that 
draws focus to breath and movements of the body. In 
her unit example for drama education, Molly Danko 
offers myriad ideas for voice and sound, which can be 
explored from the technical or action side of produc-
tion—you get to decide! For music education, Connie 
Ohlmann describes her journey through the CBC 
Music’s Canadian Music Class Challenge and how this 

challenge connects students’ musical experiences 
outside of school with those in school. And the final 
article of this issue is from the ATA library. Check out 
all the amazing resources that are available to use in 
your classrooms (and for your own professional 
growth!).

My hope is that you find a space in this journal 
that resonates with you. These articles offer practical 
suggestions, lessons, tips and units for you to use. I 
would love to hear how you connect with the ideas 
presented here! Feel free to reach out. The Fine Arts 
Council is highly invested in making the content of 
the journals, conferences and workshops meaningful 
to you, our members.

I hope that this journal is as exciting to you as it is 
to me! 

Kim Friesen Wiens teaches music in Edmonton. She is also a PhD 
student at the University of Alberta, with a focus on critical music 
and culturally sustaining pedagogical practices in music.
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President’s Message
Tamera Olsen

When I heard about this issue’s theme, “The 
Space In-Between,” I recalled my practicum years ago 
when I discovered the power of third space pedagogy. 
During the practicum, students shared their experi-
ences using classroom content in wholly separate 
spaces and without consideration for marks or time 
constraints. In the process, they found personal 
motivation to explore and create using prior learning.

Similarly, in-between spaces are self-directed and 
allow for a more personal experience. As we introduce 
collaborative learning into these places, cocreation 
provides further opportunities for emerging knowledge 
as students share with each other, enriching the 
experience and providing for lasting memories.

School beautification often falls to the visual arts 
departments and is a perfect environment for 

collaborative learning outside of class. At my K–9 
school, the Grade 9 mural club successfully cocreated a 
large roller art painting for our junior high and a 
45-foot-long wall mural in our elementary wing. 
Throughout the process, students shared ideas, critical 
conversations and strategies to inform the project.

These experiences transform new information into 
contexts that students can make sense of and that 
develop their critical thinking abilities. Through this, 
students become empowered to pursue their ideas and 
are even willing to fail to explore something new, 
enlivening their freedom of expression.

Tamera Olsen is the artist-in-residence and junior high art teacher 

at Louis Riel School, a science and GATE school in Calgary.

From the Council
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Art Education

La Geographía Manda: A 
Transformative Ongoing 
Artistic Odyssey Exploring 
Canada’s Geography

Izabella Orzelski

In the dynamic landscape of educational advance-
ment, a relentless pursuit continues to bridge the 
chasm between traditional classroom pedagogy and 
genuine real-world immersion. At the forefront of this 
endeavour stands La Geographía Manda, an avant-garde 
art initiative that introduces an innovative solution to 
this challenge, offering a comprehensive and enthrall-
ing odyssey through the diverse geography of Canada. 
Guiding this remarkable expedition, I am propelled by 
an unwavering passion for geography and a relentless 
commitment as an educator. My mission extends 
beyond the mere expansion of students’ geographical 
knowledge; I endeavour to cultivate within them a 
profound appreciation for the intricate beauty and 
multifaceted diversity inherent to Canada.

The inception of the phrase La Geographía Manda, 
symbolizing the inextricable link between geography 
and the human experience, can be traced back to our 
exploration of the landscapes of Spain and Mexico. As 
we discerned the richness of geographical diversity and 
recognized the unique composition of our student 
body, predominantly comprising recent immigrants to 

Canada, the project organically evolved into its 
Canadian manifestation.

In embracing the concept of La Geographía Manda 
on Canadian soil, our mural project has taken on a 
profound responsibility to reflect the diversity of 
Canada’s geographical regions. This responsibility 
extends to recognizing and honouring the Indigenous 
perspectives woven into the fabric of each depicted 
region. Understanding that the landscapes we portray 
are not just physical entities but also storied landscapes 
with deep roots in Indigenous history, culture and 
traditions, we have sought to interweave the Indig-
enous voice into the very essence of our project.

The seven distinct geographical regions of 
Canada—the Canadian Rocky Mountains and 
Mackenzie Mountains, the Prairies, the Canadian 
Shield and Laurentian Plateau, the Great Lakes, the 
Atlantic Provinces, the Arctic, and the Pacific Coast—
are not merely depicted as physical entities. Each mural 
serves as a canvas for the rich tapestry of Indigenous 
narratives that have shaped and continue to influence 
these lands. Guided by the commitment to respect and 
amplify Indigenous voices, our project strives to 
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present an authentic portrayal of the interconnected-
ness between the land and its original inhabitants.

As students engage in a comprehensive exploration 
of Canada’s diverse geography, they are invited to delve 
into the unique stories, traditions and contributions of 
Indigenous peoples associated with each region. The 
murals become more than visual representations; they 
serve as windows into the historical and contemporary 
experiences of Indigenous communities, fostering an 
understanding of the profound connection between 
people, place and identity. Through this intentional 
integration of Indigenous perspectives, La Geographía 
Manda becomes a conduit for acknowledging and 
respecting the enduring presence of Indigenous cultures 
in the shaping of Canada’s geographical tapestry. It has 
since become an integral component of the Grade 7 
social studies curriculum, serving as the gateway for 
students to embark on a comprehensive exploration of 
Canada’s seven distinct geographical regions.

This undertaking transcends the ordinary; it 
represents an immersive educational voyage, peeling 
back the layers of our nation, encompassing not only its 
diverse geography but also the intricate threads of 
culture and environment that unite our vast country.

In the pursuit of infusing the learning experience 
with vibrancy, La Geographía Manda embarked on an 
ambitious artistic journey. The concept was deceptively 
simple yet profoundly transformative: the creation of 
expansive murals, each one an emblematic representa-
tion of Canada’s seven geographic regions. These 
monumental murals, measuring approximately 12-by-9 
feet, stand as living tributes to the natural grandeur and 
creative talents of our students.

The educational journey unfolding here is a 
testament to its richness and depth. Seamlessly integrat-
ing various disciplines, it bridges the chasm between art 
and social studies, fostering a participatory approach 
that transforms students from passive observers into 
active explorers of geography. As they delve into the 
culture and history of each region to create vibrant 
murals, students not only develop artistic skills but also 
a profound appreciation for the intricate cultural 
tapestry woven throughout Canada. This engagement 
extends beyond the confines of the classroom, cultivat-
ing a sense of unity and heightened multicultural 
awareness.

During mural creation, students encounter a 
myriad of intellectual challenges, demanding critical 
thinking and creative problem solving. Depicting the 
unique features of each region necessitates innovative 
solutions to artistic dilemmas, encouraging the develop-
ment of essential cognitive skills. Furthermore, the 
research component of this project equips students with 
the tools of information literacy, honing their ability to 
gather and synthesize information from diverse sources, 
a valuable skill that transcends the boundaries of this 
particular endeavour.

Our journey commenced with the completion of 
the first three murals. These initial steps were primarily 
guided by my efforts, with additional contributions 
from artistically inclined students. Each mural stands as 
a masterpiece, capturing the essence of a different 
Canadian geographic region.

Dedicating the first mural to the prairies, the 
artwork captures the expansive beauty of canola fields 
under endless cerulean skies. The scene unfolds with 
silos dotting the horizon, and the contemporary grace 
of windmills adds a touch of modernity to the pastoral 
landscape. This mural serves as a seamless integration 
of art and social studies, bridging the realms of aesthetic 
expression and geographical exploration. In recognizing 
the importance of the prairies to Canada’s agricultural 
and environmental identity, the mural also acknowl-
edges the historical and contemporary significance of 
this region, including the perspectives of the Indigenous 
communities whose connection to the prairies is deeply 
rooted in their cultural heritage.
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The second mural transports viewers to the Atlantic 
coast, portraying Nova Scotia with the iconic Peggy’s 
Cove Lighthouse, the expansive ocean, container ships 
and the ever-present seagulls. In this representation of 
Canada’s eastern provinces, we intentionally interweave 
the Indigenous perspective, acknowledging the histori-
cal presence of the Mi’kmaq people in Nova Scotia. The 
Mi’kmaq, with their deep-rooted connection to the land 
and the sea, have played an integral role in shaping the 
cultural and historical landscape of this region. As we 
navigate the maritime allure captured in the mural, we 
also pay homage to the Indigenous heritage that 
predates even the renowned arrival of John Cabot on 
these shores. This inclusion seeks to broaden our 
understanding of Nova Scotia’s rich tapestry, recogniz-
ing that its story encompasses both the enduring legacy 
of Indigenous communities and the subsequent chap-
ters of exploration and settlement.

The third mural is a representation of the Arctic 
region, featuring a legendary polar bear perched on an 
ice floe amid the frigid waters. In addition to capturing 
the harsh, pristine beauty of the Arctic, it also serves as 
a canvas to honour the importance of the polar bear in 
Indigenous cultures. Among the many facets of Indig-
enous beliefs, the spirit of the polar bear holds pro-
found significance, symbolizing strength and resilience, 
and a deep connection to the Arctic environment. By 
incorporating this aspect, the mural not only highlights 
the urgency of preserving the delicate Arctic ecosystem 
but also pays homage to the spiritual and cultural 

significance embedded in the Indigenous understand-
ing of this captivating region.

Embarking on a visual journey of the Northwest 
Coast, the fourth mural unveils a captivating portrayal of 
picturesque mountains rendered in atmospheric perspec-
tive. Ocean waves crash against the rocks of an island, 
setting the scene for a totem pole that stands amid the 
landscape. This totem pole symbolizes the profound 
connection between the Indigenous Peoples of the 
Northwest Coast and nature. The depiction of the whale’s 
tale is more than a visual element; it serves as a powerful 
representation of the cultural and spiritual significance 
attributed to these magnificent creatures. The mural not 
only showcases the breathtaking landscapes but also pays 
homage to the deep reverence and symbiotic relationship 
that Indigenous communities share with the ocean in this 
remarkable region of Canada.
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This visual saga remains an ongoing chapter, a work 
in progress yet to be completed. Nevertheless, the 
accomplishments thus far have been nothing short of 
remarkable. Perhaps most striking is the fervour and 
engagement it has ignited among our students. These 
murals, despite their prominent placement within the 
school, remain untouched and unblemished, serving as 
a testament to the deep respect and admiration the 
students hold for their own work and that of their 
peers.

With the success of the first four murals, we are 
committed to continuing this artistic odyssey. Our 
students eagerly anticipate assuming a more active role, 
honing their skills and crafting artistic representations 
of the remaining three regions. La Geographía Manda 
stands as a living testament to the adage that “a journey 
of a thousand miles begins with a single step.”

La Geographía Manda has exerted a profound 
influence on both the students and the school commu-
nity. For many, including recent immigrants to Canada, 
it has served as an eye-opener, establishing a meaningful 
connection to the country. Through art, they have 
learned to appreciate not only the breathtaking land-
scapes, varied climates and the rich tapestry of flora and 
fauna but also the deep-rooted Indigenous perspectives 
that shape Canada’s natural beauty.

Even in its incomplete state, La Geographía Manda 
has indelibly marked our school’s culture. These murals 
serve as a symbol of our students’ dedication, creativity 
and profound respect for the preservation of Canada’s 
geographical heritage, acknowledging the Indigenous 
communities whose histories are intricately intertwined 
with the land depicted. The inclusion of Indigenous 
perspectives adds layers of meaning to the murals, 
fostering a holistic understanding of Canada’s diverse 
and interconnected cultural and geographical tapestry.

The impact of this project transcends the mere 
creation of art. Participation in La Geographía Manda 
has had a profound effect on students in various ways. 
It has significantly bolstered their confidence, empower-
ing them with the knowledge that their contributions 
hold meaningful value within the school community. 
The project has acted as a catalyst for encouraging 
artistic expression, unveiling a previously dormant 
creative side in many students who may not have 
otherwise explored their artistic talents. Furthermore, 
the murals have instilled a sense of responsibility within 
the students, serving as a constant reminder of their 
role as custodians of their school’s cultural heritage. 
This new-found sense of duty and respect for their 
educational environment is a significant outcome of the 
project.

La Geographía Manda is not merely an art project; it 
is an ongoing journey of exploration, creativity and love 
for one’s homeland. This innovative fusion of geogra-
phy and art magnificently broadens horizons, nurturing 
a profound appreciation for Canada’s geographic and 
cultural diversity. It transforms the classroom into a 
canvas of exploration and imagination, leaving a legacy 
that enriches our school’s culture and the lives of the 
students who have participated in this incredible 
journey.

Izabella Orzelski is the FAC’s art representative and an art 
specialist with Edmonton Public Schools.
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Take a Deep Breath and 
Find the Space In-Between

Victoria Reid

In the space between somatic practice and dance 
education, there is an opportunity for a powerful shift 
in the culture of our dance classrooms. In 1970, 
philosopher and Feldenkrais practitioner Thomas 
Hanna coined the term somatics, and since then somatic 
movement has been integrated into dance program-
ming, education contexts and professional dance 
companies around the world due to its profound impact 
on bringing the focus of dance back to the body. A 
dance classroom with a somatic approach “is one of 
personal exploration, self-acceptance, and non-competi-
tiveness” (Brodie and Lobel 2012, 2), three areas of our 
classroom culture we dance educators are continually 
trying to foster. 

This lesson plan is inspired by the work in Dance 
and Somatics: Mind-Body Principles of Teaching and Perfor-
mance, by Julie A Brodie and Elin E Lobel, and intro-
duces the integration of somatic principles into your 
dance classes. My hope is that through this lesson plan 
you will feel inspired to read more, research and 
continue to integrate somatic movement and practice in 
your dance classrooms. 

This lesson will bring awareness to four fundamen-
tal principles found in somatic work: 
• “Breath 
• Sensing 
• Connectivity
• Initiation” (Brodie and Lobel 2012, 8–11)

These four principles “can assist dance students at 
all levels and with diverse learning styles in fulfilling 

their movement potential” (2), and that is why somatic 
work is so beneficial in all classrooms. 

“The ultimate goal of focusing on breathing, 
connecting, sensing and initiating while dancing is to 
increase awareness, and it is that awareness that opens 
the door to make new choices. When we are present in 
the movement, dancers are making choices informed by 
the kinesthetic sense and the external environment, not 
based on habit, feedback from the mirror, or verbal 
commands” (Brodie and Lobel 2012, 11–12). 
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Lesson Plan: Introducing 
Somatic Movement 
Length of Class Time: 80 minutes 
Grade Level: Dance 15-25-35

This lesson plan could be adapted for all grade 
levels, as somatic practice can be applied to all forms of 
movement and all levels of dancers.
Lesson Objectives
• To bring awareness to the body and the space
• To be present in the body and in the space 
• To work on riding habitual movement 
• To bring awareness to conscious breath 
Materials 
• Notebooks and pens 
• List of Laban’s Eight Efforts (see page 10) 

Warm-Up 1 (10 minutes)—Breath
• Have students spread out in the space in a comfort-

able spot of their choice, with lots of room around 
each student. 

• Bring a sense of calmness to the space. (In my 
space, I close off the mirrors with a curtain and dim 
the lights.) 

• Have students stand in their spot and close their 
eyes. Ask them to inhale for four counts and exhale 
for four counts. They can continue breathing with 
or without cueing from the teacher. 

• Ask the students to do a silent body scan while they 
continue to breathe deeply. Checking in and 
bringing awareness to each part of their body, I start 
with the feet and move up each body area. As they 
scan their body, encourage them to remember 
which parts of their body feel tight, sore, unbal-
anced, off, relaxed and so on. 

• Have students choose one tight or sore area, and on 
their own time move and stretch that part of their 
body in any way that they need. Remind students to 
not over think this but instead to feel this in their 
body. All eyes should still be closed. 

• Encourage students to find another part of the 
body that needs stretching or relaxing once they 
have stretched and released each sore area. 

• Continue this for about 10 minutes in silence or 
with soothing music. 

• Each time we do this, students become more 
comfortable with exploring a new way to stretch 
and will learn to listen to their body more each 
time. Cueing from the teacher can reduce as 
students become more comfortable with this 
warm-up. 
This warm-up will be relaxing. It will connect the 

mind and the body as conscious breathing connects to 
our core, and it will ease students into their flow of 
movement. 

Warm-Up 2 (10 minutes)—Sensing 
• This warm-up energizes the group through pedes-

trian movement. 
• Turn up the lights, and have students find a new 

spot in the room.  
• Have students face any direction they choose in the 

space and to take in the space with their senses. 
• Give students a cue to begin walking around the 

space, or allow them to do so on impulse. 
• Give the following prompts as necessary:

o Find a medium speed of walking.
o Begin to walk as neutral as you can and think 

about your feet, heels, knees, hips, arms, chest 
and head becoming neutral. Drop all “isms” 
that make it a “you” walk. 

o Keep your eyes active and look up. 
o Maintain that medium speed, not too fast or 

too slow. 
o Fill space in the room and leave no empty 

spaces.
o Remind students to breathe and to not hold 

their breath. Breathe consciously to become 
present in the space. 

o Take in the room as you walk.
o What do you see? 
o What do you feel? 
o What do you taste? 
o What do you smell? 

• Ask students to return to their original spot, come 
to a stop and take a deep breath. 

• This is an opportunity for group sharing of what 
they saw, noticed, felt, experienced and so on. 
This warm-up encourages students to be more 

present by focusing on the environment around them. 

Dance Education
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Movement Exploration (20 minutes)—
Connectivity and Initiation
• Remind students of Laban’s Eight Efforts. Place 

them on the board for students to refer to.
• Encourage students to choose one effort to explore 

in improvisation today.

Source: www.pexels.com

• Have students spread out in a new spot in the space 
once again and face any direction. 

• Have students begin to explore that effort in their 
body in as many ways as they can through different 
body parts, on different levels, using the space 
around them.  

• While improvising, students must choose one 
movement they discovered while exploring what is 
new and unique to their practice. 

• Have students save that movement in their head, 
write it down or share it with the class. 

• Continue to do this exploration exercise a few more 
times, each time saving the movement they 
discovered.

• Have students link these movements together with 
other dancers to create a sequence.

• This exploration and the gathered movements can 
be created into little mini sequences as solos, duos 
or group work. Students can share what they 
worked on or write it down in their notebook to 
use another day.

Laban’s Eight Efforts
• Wring
• Press
• Flick
• Dab
• Glide
• Float
• Punch
• Slash

 
This exploration connects the body with the 

ground by moving in one spot and using the floor to 
ground, support and balance the improvisation. Link-
ing movements together individually or as a group 
allows for connectivity and patterns of choreography to 
form. By continuing to create choreography, students 
are working on precision as they work on sequencing 
movements together. 

Cool-Down (20 minutes)—Breath and 
Sensing 
• Ask students to lie down in a comfortable spot. 
• Encourage students to lie on their backs with their 

hands on their bellies, legs straight and feet relaxed. 
• Dim the lights and play calming music. 
• Have students return to their four-count inhale and 

exhale, feeling the rise and fall of the belly below 
their hands. 

• Use a relaxation technique to bring awareness to 
each part of the body by squeezing and releasing it. 
Prompt students to bring awareness to their feet 
and to squeeze all the muscles in their feet and 
release. Continue to squeeze and release each area 
of the body moving upward and ending at the face 
and top of the head.
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This cool-down refocuses the students on conscious 
breath and brings awareness and sensing to each part of 
their body for relaxation.

Discussion and Closure (20 minutes) 
Using the four fundamental somatic principles 

above, ask the students to spread out and write in their 
journals what each principle means to them and how 
the principles connect to their work today and the 
activities that were explored.

After about 10 minutes bring everyone to a circle 
for class discussion. See the ideas below.

Breath

Everyone breathes

Conscious breath versus unconscious breath

Connects mind and body

Can bring relaxation and calmness

Connection to core (diaphragm)

Sensing

Taking in self

Taking in the environment

Being fully present

Five senses

Connectivity

Connecting with body

Connecting with grounding (the floor)

Initiation

Where does movement come from?

Where does movement go?

Reference
Brodie, J A, and E E Lobel. 2012. Dance and Somatics: Mind-Body 

Principles of Teaching and Performance. Jefferson, NC: McFarland. 

Victoria Reid is the FAC’s dance representative. For the past seven 
years, she has been teaching at Archbishop Jordan High School 
(ABJ), in Sherwood Park, in the department of fine arts, instructing 
dance, drama and musical theatre. She is the founder and director 
of the ABJ Dance Collective, a program with over 80 students, 
teaching the locally developed curriculum, Dance 15-25-35. She is 
also the movement director and choreographer for all ABJ mainstage 
musical performances.

Source: www.pexels.com
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Drama Education

The Spaces In-Between
Molly Danko

There are so many connections and overlaps in 
a drama classroom, and I love to make those connec-
tions come to life in culminating projects where 
possible. Allowing students to focus on small elements 
individually and then combining them is always 
rewarding! This works well when overlapping techni-
cal theatre with acting; whether students are creating 
lighting for a scene or using elements of tech to 
enhance their acting, it is always fun and educational. 
The unit I outline below incorporates various ways of 
integrating strong vocal characterization together with 
sound and sound effects. This can start from the tech 
side of things or the acting side. My outline will start 
with sound. 

Introduction to Sound
As we move into sound and character voices, 

students often feel silly or embarrassed about creating 
weird sounds; therefore, they must get comfortable 
with making sound first. 

Sound Exaggeration Circle
This warm-up starts with the class in a circle. One 

person will start making a sound or sound effect 
quietly and calmly. As the sound moves around the 
circle, each person will amplify and exaggerate it more 
than the person before them. When the sound 
reaches a peak, the next person in the circle will offer 
a new sound, and the circle continues.  

Sound Circle
The class starts in a circle, and one person 

(person A) will offer a sound. The person next to 

them (person B) will repeat the same sound and then 
add a sound. The following person (person C) will 
make the sounds of persons A and B, and then add 
their own sound. This continues around the circle. 
Continue this for one lap around the circle or keep 
going until the group makes a mistake.  
Variations: The whole class could repeat each sound 
before the next person adds a sound, or you could shift 
this into an elimination game if your class is competitive.  

Soundscapes
As students begin to feel more comfortable with 

creating sounds, give them a theme or location (for 
example, birthday party, park, restaurant or theme 
park) and ask them to slowly layer sounds to create a 
soundscape. Encourage the students to think about all 
the sounds they might hear in this location, such as 
environmental sounds, phrases people say and sounds 
people make. Repeat a few times as needed. 

Source: iStock
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Small Groups
Next, I organize students into small groups, give 

them a theme or location and have them build their 
own soundscape. Sounds can be created with their 
voices as well as with objects. I ask students to write all 
the sounds that they would hear in their location, then 
brainstorm what could make those sounds. If they need 
a bell and do not have one, what could they use? One 
rule is that they cannot use digital sounds and sound 
effects that they have found online. They must make 
the sounds and present them live. 

Playlist of Sounds
This could be done digitally with beginners or added 

in as a step before the soundscapes. During COVID-19, I 
asked students to pull 10 sounds electronically that 
represented their day (for example, alarm clocks, typing 
on the computer, television playing in the background). 

Introduction to Foley Art 
Next, I take a step away from the performer aspect 

and delve into the technical aspects of sound. I usually 
show two videos that explore foley art, what it is and 
how sound effects are created in film: “Foley Artists: 
How Movie Sound Effects Are Made” (Academy of 
Motion Picture Arts and Sciences 2016) and “The 
Magic of Making Sound” (Great Big Story 2017). We 
then translate that to the stage. 

From here, you can take the project in many 
different directions. The two I go to most are radio 
plays and lip dubs. Both can start with a lesson on vocal 
characterization. 

Vocal Characterization
Define and explain vocal techniques. Depending on 

which grade you teach, look at the following: intona-
tion, pitch, projection, articulation, rate, volume, 
rhythm, resonance, pausing and phrasing.

At this point, I pull out a bin of storybooks for 
students to explore various vocal techniques while 
reading. I will guide them through each technique, 
getting them to play with extremes of each. Many 
students will feel hesitant about jumping in to create 
voices for the characters, so continue to encourage bold 
choices and remind them that this is not how we will 
necessarily perform. 

Students can read a section of their story to the 
class and receive feedback on where they were using the 
techniques well and where they could continue to 
improve.

Lip Dubs
This activity can be done in groups or individually. 

Start with getting your students to find a short scene 
from a television show or movie. I encourage my 
students to use cartoons because the character voices 
are often so exaggerated. They will find a minute-long 
scene to use. 

Have the students write out a transcript of the 
scene and use that, or they can write their own new 
scene based on the scene’s action. The students will 
rehearse and perform their scene (keeping in mind the 
vocal techniques they have learned) and will also create 
all the sound effects. 

The presentation of the scene dubs is quite versa-
tile. Students can make the sound effects live or record 
them. I usually have the scene play on our projector 
(mute), and the students create the character voices and 
sound effects live. 

Radio Plays 
There are tons of radio play scripts online, and you 

can either choose and cast students in each scene or let 
them find something they are interested in. 

The major focus I have with radio plays is creating 
strong character voices. I will often cast students in two 
roles, so they must be specific with how to contrast 
those characters. The other focus is the sound effects. Source: iStock
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By the end of the unit, they will perform a radio play 
for the class with live sound effects on stage. 

If you would like access to any resources for these 
activities, please do not hesitate to reach out. Addition-
ally, if you would like to collaborate and discuss these 
ideas further, please feel free to contact me at drama@
fineartsata.ca. 

References
Academy of Motion Picture Arts and Sciences. “Foley Artists: How 

Movie Sound Effects Are Made.” June 13, 2016. YouTube 
video, 7:11, www.youtube.com/watch?v=U_tqB4IZvMk 
(accessed January 2, 2024).

Great Big Story. “The Magic of Making Sound.” January 12, 2017. 
YouTube video, 6:32, www.youtube.com/watch?v=UO3N_
PRIgX0 (accessed January 2, 2024).

Molly Danko is the FAC’s drama representative. She has been 
teaching drama at the secondary level for the past seven years with 
Edmonton Catholic Separate School Division. Molly also has over a 
decade of experience performing in, directing and producing work in 
the Edmonton theatre and opera scene.

Source: iStock

Source: iStock
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The Canadian Music Class 
Challenge: Student 
Empowerment in a Grade 6 
Music Class

Connie Ohlmann

As a music teacher with more than 20 years’ 
teaching experience, my teaching philosophy and 
delivery has certainly shifted throughout my career. 
Increasingly, I find myself leaning into those 
in-between spaces of learning and embracing less 
traditional ways of teaching. This has happened with 
CBC Music’s annual Canadian Music Class Chal-
lenge, which my Grade 6 students have now partici-
pated in for the past three years. 

For those not familiar with the challenge, the 
Canadian Music Class Challenge invites music classes 
from across the country to submit videos covering a 
song from a curated list featuring Canadian artists. 
Submissions include students of all ages from primary 
to high school from all areas of Canada. The student 
videos are varied in both song interpretations and 
arrangement choices ranging from choral, concert 
band, instrumental groups, rock band style, choreo-
graphed flash mobs and everything in between. The 
videos reflect a wide spectrum of teacher and student 
involvement in the creation of the arrangements and 
creative process. Some videos are heavily influenced 

and directed by the teacher while others are student-
led projects.

In the city where I teach, elementary schools often 
include kindergarten to Grade 6 students. Grade 6 can 
be a challenging year in elementary music, and I have 
observed that students often begin to disengage from 
the lessons and musical choices offered in elementary 
music classes. I approached the Canadian Music Class 
Challenge in the hopes that it would increase student 
engagement, ownership and empowerment in music 
class. The project spanned nine weeks and was broken 
down into three distinct phases as listed below:
• Song selection
• Close listening and part selection 
• Final arrangement and performance 

Song Selection
To begin this project, I created slides highlighting 

each song on the list. The slides featured a photo of 
the artist, where in Canada the artist is from, the 
description of the song found on the Canadian Music 
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Class Challenge website and an audio recording of the 
song (see Figure 1). As we listened to the excerpts of the 
songs, students took notes about the song and whether 
they thought it would be a desired choice for our class 
or not.

The next step was for students to vote on a selec-
tion. Using Chromebooks and headphones, students 
browsed the slide deck of songs and then accessed a 
survey to share their preferences. The survey included 
the following questions:

• What are your top five selections? 
• If you had to pick just one top song that we would 

perform, what would you pick? 
• Is there any one song that you would not want to 

play? 

After students had voted, I created a list of semifinal-
ists of the songs with the highest percentage of votes. 
Students then voted again for their top song on a paper 
ballot (see Figure 2) listing the semifinalists, and from there 
the selection was finalized. After each round of voting, I 
shared the percentage of votes for each song to build trust 
and transparency between the students and me.

Although this part of the process was time-consum-
ing, it was an essential factor in students buying into 
the challenge. Students were very serious about listening 
to the songs and casting their ballots as they knew and 
trusted that their voice mattered.

Close Listening and Part 
Selection

With the principle of student ownership in mind, 
the next part of the project was deliberately scaffolded 
by me, the teacher, but presented in a way that contin-
ued to develop student ownership over the process. 

My homework involved taking the song and altering 
it to a user-friendly and accessible format for the 
classroom in terms of digital access and the key to the 
song. I transposed the song, if needed, to a key that was 
more accessible to them on the instruments that we had 
in the classroom as well as within the range of their 
singing voices. To access a transposed mp3 file, I used 
the website Transposr at www.transposr.com. I wrote 
out the chord progression as well as the lyrics on the 
slide deck that would later become the working docu-
ment for the class. Using GarageBand, an iOS app, I 
then snipped parts of the song to create separate audio 
files for the different sections of the song, such as the 
verse, chorus and bridge so that as a class we could 
focus on one small selection of the music at a time. 
Last, I used the Moises app to remove the vocals from 
the audio tracks so that students could hear the music 
with and without vocals. All the various audio tracks 
were embedded in the slide deck so that students could 
access them at any point. The slide deck was shared 
with students in Google Classroom.

Figure 1. Sample image of slide deck Figure 2. Sample final ballot

6-4 Semifinalists

  Call Me Maybe

  Passionfruit

  Flowers Need Rain

  I Am a Pizza

  Solid
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To begin the close listening, we listened to the song 
in the new key in its entirety as a class and wrote down 
the form of the song, such as the verse, chorus and 
other sections. We then listened to the chorus on its 
own with and without vocals. Students were encouraged 
to identify different melodies or instruments they heard 
in the music: the drum pattern, a melodic pattern in 
the background, a repeating pattern. The excitement in 
the room at this point was building as students were 
hearing components of the songs that they had never 
heard before. The students were then invited to get an 
Orff instrument, and we began to figure out melodies 
and patterns from the music, adding them to our slides 
as we went. This was the beginning of our co-creation of 
our arrangement.

Now that students had played various melodies and 
riffs from the song on Orff instruments, they were asked 
to consider what other instruments they might want to 
play. I am fortunate to have a wide variety of instruments 
at my disposal including acoustic guitars, an electric 
guitar, an electric bass, ukuleles, keyboards, a drum kit, as 
well as a class set of Orff instruments. I allowed students 
to select any instrument they wanted, whether or not they 
had experience with the instrument. I then created visuals 
on the slides using iconic notation from Music Will’s 
(www.musicwill.org) resources (see Figure 3). This allowed 
students the means to interpret melodic patterns and 
chords without reading standard notation, removing a 
significant barrier for most of my students.

Figure 3. Example iconic notation

At this point, students selected their parts and began 
to practise in small groups or independently, with or 
without teacher support as needed. These groups included 
keyboards, vocals, drum kit, guitars, bass, and both pitched 
and nonpitched percussion. For these classes, I had both 
iPads and printed sheets available to students as a support, 
allowing them to independently listen to the song and to 

access the slide deck of visuals as they practised their parts. 
Providing digital access on the iPads to the slide deck 
meant that students had access to the living document, as 
we were constantly adding and removing elements of our 
arrangement as students discovered riffs and patterns on 
their respective instruments. The observed level of engage-
ment and student leadership was consistently high.

Creation of the Arrangement 
and Final Performance

Now that the building blocks for the song were 
mostly in place, it was time to regroup and think about 
how the song would begin to come together. As a class, 
we began to make decisions about how the instruments 
would layer in and what the final form of our song 
would be. The creation of the arrangement was a spiral 
process in that we continually adjusted and made 
changes as we discovered what worked well and what 
didn’t. Perhaps the most magical and exciting moments 
of this part of the process were the happy accidents—
when a student would improvise with extra notes, play 
at the wrong time, change the rhythm of a part and so 
on—only to have the class hear something that they 
loved and wanted to include in the arrangement. 

After the arrangement was finalized, rehearsals for 
the video commenced. The class periods now shifted 

from predominantly student-centred learning to 
a teacher-directed process with student input. 
This part of the project involved tidying up 
parts, physically arranging the students and 
equipment in the classroom for the perfor-
mance, testing out the position of the video 
camera and working through challenges with 
sound. 

On video day, we ensured that there would 
be no announcements or interruptions and got 
right to work. Students knew what they had to 

do and were on a mission—they came into class, set up 
their instruments and equipment, made sure their 
keyboards had fresh batteries, and were focused, 
prepared and excited! Taking the video was the culmina-
tion of more than eight weeks of work. The students’ 
energy and excitement were palpable, with them 
spontaneously erupting in cheers after we got our final 
take.
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Teacher and Student 
Reflections

To allow students to self-reflect and share their 
thoughts about the project, students completed a 
survey. Overwhelmingly, students indicated that they 
enjoyed the project, the way they learned the song, and 
their ability to select the part they played. Specifically, 
students mentioned that they loved putting the song 
together like a puzzle, solving things as a team and 
hearing the song take shape over the course of the 
project. Students were hard-pressed to pinpoint the 
worst part of the project with most students saying that 
there wasn’t a worst part. A small group did indicate 
that the recording process was difficult and stressful.

As the teacher, I observed throughout the process 
that students were invested and engaged. They enjoyed 
working together, appreciated the independence within 
the structure and recognized that their voices were 
valued and that they directly impacted our project. 
Many students played instruments they had not previ-
ously played before, including keyboards, bass guitar, 
acoustic guitar and drum kit. This was a highlight as 
well as a source of empowerment for many of them to 
realize that playing basic patterns on these instruments 
is an achievable goal. 

We experienced two main challenges throughout 
the project. First, although students were focused and 
actively working, the volume level in the room was high 
when students were working independently and in 
small groups. This was addressed by utilizing as many 
small breakout rooms around the school as possible and 
providing headphones to students playing keyboards. 
Second, students who had difficulty with playing on 
pulse chose instruments that had the potential to 
unravel the group. For these students, I navigated 
carefully and treated each circumstance differently. 
Some students self-identified that they wanted to 
change their role, and for others I doubled up a part 
with a student who had a more confident sense of beat. 
In the end, all students played their chosen role for the 
final performance.

Conclusion
While there are many ways one might approach a 

project such as the Canadian Music Class Challenge, I 
wanted to do so in a way that would engage and empow-
er my students who, at their age, have sometimes shown 
a declining interest in elementary music programs. By 
choosing to follow a project model that centred on 
student voice as described, my students were invested 
and engaged in their Grade 6 music class in ways that I 
have not seen when following a more traditional teacher-
centred approach. The key features of this approach 
included the song selection coming from the students, 
student input at every part of the creative process and 
allowing the students to self-select their roles and 
instruments. Overwhelmingly, my Grade 6 students have 
told me for the past three years that this project was the 
highlight of their year.

To learn more about CBC Music’s Canadian Music 
Class Challenge, please visit www.cbc.ca/music/events/
canadian-music-class-challenge/.

Resources
Transposr (www.transposr.com)
Moises app (https://moises.ai/) 
Music Will (www.musicwill.org)—Iconic Notation

GarageBand (iOS app)

Connie Ohlmann has been teaching for more than 20 years and 
is currently an elementary music specialist for Edmonton Public 
Schools. In 2021, she completed her master of education in 
elementary music at the University of Alberta. She is passionate 
about finding ways to help students meaningfully engage in music 
programs. Connie has served on several not-for-profit music education 
boards and is currently the FAC’s web manager. This is the perfect 
way to blend Connie’s love for technology and her passion for fine 
arts education.

Music Education
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What’s New in 
Your ATA Library?

Sandra Anderson

Did you know that there are teachers who 
don’t believe that the ATA library has books to help 
them teach their subject? What? How can that be?

Your ATA library has so many books and kits and 
games, and we’re always adding more! See just a few of 
our titles below.

By the way, if you haven’t used your library before, 
here’s all you need to know. We mail you materials to 
your home or school (your pick), and you get them for 
a four-week loan. We also prepay the return postage! 
Your library is completely free to use wherever you are 
in the province!

Art
Art and Technology: Innovative K–12 Digital Lessons, by 
Sheyda Ardalan and Cheryl Iozzo Adler. New York: 
Teachers College Press, 2021. 776 A676

Art Education for a Sustainable Planet: Embracing Ecopeda-
gogy in K–12 Classrooms, by Joy Bertling. New York: 
Teachers College Press, 2023. 372.5 B536

The Art Teacher’s Guide to Exploring Art and Design in the 
Community, by Ilona Szekely. London, UK: Blooms-
bury Academic, 2022. 707.1 S997

The Art Teacher’s Survival Guide for Elementary and 
Middle Schools, by Helen D Hume. Hoboken, NJ: 
Jossey-Bass, 2021. 707 H921

Authentic Secondary Art Assessment: Snapshots from Art 
Teacher Practice, by Cathy Smilan and Richard Sieges-
mund. New York: Routledge, 2023. 707.12 S641

Creative Gouache: A Beginner’s Step-By-Step Guide to 
Creating Vibrant Paintings with Opaque Watercolor and 
Mixed Media, by Ruth Wilshaw. Beverly, Mass: Quarry, 
2021. 751.42 W746

Fresh Paint: Discover Your Unique Creative Style Through 
100 Small Mixed-Media Paintings, by Flora Bowley and 
Lynzee Lynx. Beverly, Mass: Quarry, 2021. 751 B787

Stencil Graffiti: Tout savoir sur le pochoir urbain, by 
Tristan Manco. Paris: Alternatives, 2020. 751.73 M268

The Stencil Graffiti Handbook, by Tristan Manco. 
London, UK: Thames & Hudson, 2020. 751.73 M269

Teaching Contemporary Art with Young People: Themes in 
Art for K–12 Classrooms, by Julia Marshall, Connie 
Stewart and Anne Thulson. New York: Teachers 
College Press, 2021. 700.71 M367

Wicked Arts Assignments: Practising Creativity in Contem-
porary Arts Education, by Emiel Heijnen, Melissa 
Bremmer and Pavel Van Houten (interviewer). Amster-
dam: Valiz, 2020. 700.71 H465

You Are an Artist: Assignments to Spark Creation, by Sarah 
Urist Green. New York: Penguin, 2020. 702.8 G798
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Dance
Beginning Hip-Hop Dance, by E Moncell Durden. Cham-
paign, Ill: Human Kinetics, 2018. 792.8 D947

Brain-Compatible Dance Education, by Anne Green 
Gilbert. Champaign, Ill: Human Kinetics, 2019. 
792.8019 G464

Dance Composition Basics, by Pamela Anderson Sofras. 
Champaign, Ill: Human Kinetics, 2020. 792.82 S681

Dynamic Alignment Through Imagery, by Eric Franklin. 
Champaign, Ill: Human Kinetics, 2023. 615.85155 
F831

Elementary Dance Education: Nature-Themed Creative 
Movement and Collaborative Learning, by Janice Pomer. 
Champaign, Ill: Human Kinetics, 2023. 792.80834 
P785

Identité(s) d’enseignants des arts: arts plastiques, danse, 
musique, art dramatique, by Hélène Bonin, Hélène Duval, 
Denyse Blondin and Mariette Théberge. Quebec: 
Presses de l’Université Laval, 2017. 372.623 B715

Rattacher les fils de sa vie: par les arts visuels, la danse, la 
musique et le théâtre, by Mona Trudel. Quebec: Presses de 
l’Université Laval, 2022. 372.64 T866

Drama
C’est moi qui décide! : éducation aux valeurs par le théâtre : 
la citoyenneté et le vivre-ensemble, 9 à 12 ans, by Chantale 
Metivier and Louis Cartier. Montreal, Que: Chenelière-
éducation, 2010. 372.83 C327

The Drama Teacher’s Survival Guide, by Matthew Nichols. 
London, UK: Bloomsbury, 2021. 792.07 N621

How to Teach a Play: Essential Exercises for Popular Plays, by 
Miriam Chirico and Kelly Younger. London, UK: 
Methuen Drama, 2020. 371.358 C541

Learning Through Movement in the K–6 Classroom: Integrat-
ing Theater and Dance to Achieve Educational Equity, by 

Kelly Mancini Becker. New York: Routledge, 2023. 
371.36 B395

Teaching Musical Theatre: The Essential Handbook: 16 
Ready-To-Go Lesson Plans to Build a Better Actor, by 
Denver Casado. San Francisco, Calif: Beat by Beat, 
2017. 782.5 C334

Music 
Count Me In!: Resources for Making Music Inclusively with 
Children and Young People with Learning Difficulties, by 
Adam Ockelford, Sophie Gray, Jon Cohen and Max Mai. 
Abingdon, Oxfordshire: Routledge, 2023. 780.71 O16

Engaging Musical Practices: A Sourcebook for Middle School 
General Music, by Suzanne L Burton. Lanham, Md: 
Rowman & Littlefield, 2022. 780.71273 B974

Experiencing Music Composition in Grades K–2, by Michele 
Kaschub. Lanham, Md: Rowman & Littlefield, 2022. 
372.874 K19

Experiencing Music Composition in Middle School General 
Music, by Michele Kaschub and Janice P Smith. Lan-
ham, Md: Rowman & Littlefield, 2022. 372.874 K19 
2022

Music Cognition: The Basics, by Henkjan Honing. 
London, UK: Routledge, 2022. 781.1 H773

Music Lesson Plans for Social Justice: A Contemporary 
Approach for Secondary School Teachers, by Lisa C DeLo-
renzo and Marissa Silverman. New York: Oxford 
University Press, 2022. 780.71 D362

Pass the Baton: Empowering All Music Students, by Kathryn 
Finch and Theresa Hoover. San Diego, Calif: Dave 
Burgess Consulting, 2020. 780.71 F492

A Practical Guide to Teaching Music in the Secondary School, 
by Carolyn Cooke and Chris Philpott. London, UK: 
Routledge, 2023. 780.71 C772

Teaching School Jazz: Perspectives, Principles, and Strategies, 
by Chad West and Mike Titlebaum. New York: Oxford 
University Press, 2019. 781.65071 T516

ATA Library
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ATA Library

3Doodler EDU Create+ 
Learning Pack (18 × 3D 
Pens). WobbleWorks. 
New York: WobbleWorks, 
2020. MAK 3DOO 3

Artie Max the Coding 
Robot—15 Artie Classroom 
Set. Educational Insights. 
Vernon Hills, Ill: Educational 
Insights, 2021. MAK ART 1

Cricut Explore Air 2 
with Cricut EasyPress 
2/Cricut. Spanish 
Fork, Utah: Cricut, 
2018. (Hardware) 
MAK CRI 2 c.4

LEGO Classic. 
LEGO Group. 
Billund, Denmark: 
Lego Group, 1932. 
MAK LE 2

Magna-Tiles. Valtech. 
Greenville, Wis: Valtech, 
2013. MAK MAG 2

Magneticals: Innovative Magnetic 
Construction Set. Dimple. New 
York: Dimple, 2020. MAK MAG 3

Makedo Cardboard 
Construction Toolkit Class 
Set. Makedo. Victoria, 
Australia: Makedo, 2016. 
MAK MD 1

Mold Press. We R Memory 
Keepers. Lindon, Utah: 
American Crafts, 2021. 
MAK MOL 1

Root Robot. iRobot. 
Bedford, Mass: iRobot, 
2019. MAK ROO 1.

Silhouette Cameo 4 + Cricut 
Easy Press. Silhouette America. 
Lindon, Utah: Silhouette 
America, 2019. MAK SIL 2

Sphero Mini Educa-
tion (Class set of 16). 
Sphero. Boulder, 
Colo: Sphero, 2019. 
MAK SP 8

Sphero Specdrums 
(Class set of 12). 
Sphero. Boulder, 
Colo: Sphero, 2019. 
MAK SP 7
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Submitting to A Fine FACTA
If you enjoyed reading A Fine FACTA, we welcome 

submissions!

Next issue’s due date: October 31, 2024

About A Fine FACTA
A Fine FACTA is a recognized scholarly journal 

published for the Fine Arts Council by the Alberta 
Teachers’ Association to help the council achieve its 
objective of improved education in and through the 
fine arts.

A Fine FACTA invites articles of general interest 
and articles on theoretical, experimental or method-
ological topics. For more information, including 
submission requests, contact the journal editor, Kim 
Friesen Wiens, at editor@fineartsata.ca.

Submission Information
We offer two publishing opportunities for each 

volume: 

• The first issue focuses on practical application, 
such as lesson plans, book reviews and overviews 
of what you are doing in your classroom. Manu-
scripts may be up to 1,000 words. 

• The second issue focuses on how you think about 
the fine arts. We invite scholarly articles, opinion 
pieces and big picture ideas. Submissions may be 

up to 4,000 words, although exceptions may be 
granted. If you wish your manuscript to be consid-
ered for peer review, please indicate as such in 
your e-mail. Peer-reviewed articles are subject to 
blind review by scholars and educators in the field. 

E-mail submissions to the editor, Kim Friesen 
Wiens, at editor@fineartsata.ca. The editor will 
confirm receipt of the submission by e-mail. If you do 
not receive a confirmation e-mail after one week, 
please follow up with the editor.

Submissions may be edited for clarity and length.

Submission Guidelines
• Write clearly and concisely, avoiding technical 

jargon.
• Include a brief 50-word author biography.
• Submit high-quality photos and illustrations 

accompanied by captions and photo credits. 
• Obtain consent for using photos and written 

parental permission for any image or works by 
children under the age of 18.

• Use author-date style for in-text citations, and 
references to works cited should appear in full in a 
list at the end of the article.

• Single space submissions in MS Word.
• Do not use running heads.
• Use endnotes instead of footnotes.

FAC Contacts
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Publishing Under the  
Personal Information Protection Act

The Alberta Teachers’ Association (ATA) requires 
consent to publish personal information about an 
individual. Personal information is defined as anything 
that identifies an individual in the context of the 
collection: for example, a photograph and/or captions, 
an audio or video file, and artwork.

Some schools obtain blanket consent under FOIP, 
the Freedom of Information and Protection of Privacy 
Act. However, the Personal Information Protection Act 
(PIPA) and FOIP are not interchangeable. They fulfill 
different legislative goals. PIPA is the private sector 
act that governs the Association’s collection, use and 
disclosure of personal information. 

If you can use the image or information to identify a 
person in context (for example, a specific school or a 
specific event), then it is personal information and you 
need consent to collect, use or disclose (publish) it.

Minors cannot provide consent and must have a 
parent or guardian sign a consent form. Consent forms 
must be provided to the Document Production 
editorial staff at Barnett House together with the 
personal information to be published. 

Refer all questions regarding the ATA’s collection, 
use and disclosure of personal information to the ATA 
privacy officer. 

Notify the ATA privacy officer immediately of any 
incident that involves the loss of or unauthorized use 
or disclosure of personal information, by calling 
Barnett House at 780-447-9400 or 1-800-232-7208. 

Maggie Shane, the ATA’s privacy officer, is your 
resource for privacy compliance support. 

780-447-9429 (direct) 
780-699-9311 (cell, available any time)

Consent for Collection, Use and Disclosure of Personal Information

Name: ____________________________________________________________________  (Please print)

  I am giving consent for myself.

  I am giving consent for my child/children or ward(s), identified below: 

Name(s): __________________________________________________________________  (Please print)

By signing below, I am consenting to The Alberta Teachers’ Association collecting, using and disclosing 
personal information identifying me or my child/children or ward(s) in print and/or online publications and 
on websites available to the public, including social media. By way of example, personal information may 
include, but is not limited to, name, photographs, audio/video recordings, artwork, writings or quotations. 

I understand that copies of digital publications may come to be housed on servers outside Canada. 

I understand that I may vary or withdraw this consent at any time. I understand that the Association’s 
privacy officer is available to answer any questions I may have regarding the collection, use and disclosure 
of these records. The privacy officer can be reached at 780-447-9429 or 1-800-232-7208. 

Signed:  ________________________________________

Print name:  ____________________________________   Today’s date:  ________________

For more information on the ATA’s privacy policy, visit www.teachers.ab.ca.
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